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ABSTRACT:  

Attitudes and anxiety co-evolve within the nested social ecologies of family, peer 

groups, and schools. This paper synthesizes theory and evidence to explain how these 

contexts shape the attitude–anxiety nexus across adolescence. Drawing on ecological 

systems theory, social learning, expectancy–value, and cognitive models of anxiety, we 

propose a mediated–moderated framework in which family climate, peer norms, and school 

climate influence anxiety indirectly through attitudes (e.g., academic value, self-beliefs) and 

emotion-regulation skills, and directly via social comparison, evaluation threat, and 

assessment pressure. We review findings indicating that cohesive, autonomy-supportive 

parenting predicts more adaptive attitudes and lower trait and test anxiety; that peer 

acceptance, bullying exposure, and perceived norms recalibrate attitudes and social anxiety 

via comparison orientation; and that teacher support, psychological safety, and low-stakes 

assessment practices buffer anxiety while sustaining positive academic attitudes. 

Methodological implications include the need for multi-level, longitudinal designs (e.g., 

cross-lagged SEM, HLM), measurement invariance testing across demographic strata, and 

integration of qualitative narratives to capture lived mechanisms. We conclude with a 

practice agenda: parent meta-emotion coaching and home–school compacts; peer-

mentoring and anti-victimization protocols; classroom routines that embed brief CBT-

informed strategies (reappraisal, exposure, skills for uncertainty tolerance) and formative 

assessment. Policy recommendations prioritise whole-school mental-health frameworks, 

counselor–student ratios, and coordinated data systems to monitor climate, attitudes, and 

anxiety over time. Clarifying how attitudes transmit and transform within everyday 

relationships can guide scalable, culturally responsive interventions that reduce anxiety 

while promoting equitable engagement and achievement. Future research should test 

mechanism-specific interventions via preregistered, multi-site randomized trials with equity 

outcomes. 
Keywords: Attitudes; anxiety; family climate; peer norms; school climate; social comparison; cognitive-behavioral 

interventions. 

1. INTRODUCTION: 

 A large body of research has affirmed a strong relationship between attitudes and anxiety. Numerous 

investigations have revealed that anxiety levels are closely related to the attitudes people develop within 
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their family, peer group, and school environments. Considerable empirical evidence shows that anxiety is 

affected by attitude as well as by both the instigating factor and the resultant outcome, which are 

simultaneously influential. Research attributes the development of anxiety to a complexity of attitudes 

forged through family interactions, peer relationships, and the school environment.  Social attachments to 

family are primordial in the development of personality and temperament, critically molding attitudes. These 

family-influenced attitudes strongly shape individual attitudes toward life, social interaction, and behavior. 

Empirical studies confirm the profound impact of family on anxiety-related attitudes and point to an 

intergenerational transmission of related traits. Given that peer groups are a primary source of attitude 

formation throughout life and that school is a central site of peer interaction, these environments similarly 

influence anxiety through their effects on attitude.  

Theoretical Framework: 

The facets of interest in this study are the relationship between attitude and anxiety and the 

influences of the family environment, the peer group, and the school environment on this relationship. 

Meaningful discussion of the family-environment aspect first requires definitions of attitude and anxiety. 

Attitudes are evaluative feelings, expressed when individuals react either favourably or unfavourably. 

Collective attitudes are those shared by groups, and common attitudes can be found among family members. 

In fact, it has been suggested that attitudes are passed down from one generation to the next and that 

individual, group, or societal attitudes originate in the family and are acquired during the course of 

socialization. The family is indeed one of the strongest determinants of the child’s attitude, providing the 

foundation for later development. Family relations are also an important aspect of anxiety, which is often 

seen as a process by which a painful situation is avoided, is reduced, or is overcome. It has been claimed that 

the threat of being rejected or disliked by other children increases anxiety. The feeling that one does not 

belong to a group is an additional anxiety-producing factor. Anxiety can also be caused by excessive peer-

group pressure when the group’s standards and behaviour are significantly different from the child’s own 

views. From the preceding discussion, it is clear that the family environment, peer group, and school 

environment each play an important part in the attitude-anxiety relationship. 

(i) Definition of Key Concepts 

Attitude has been defined both as the affective laboratory tendency of individuals to respond 

positively or negatively towards a specified stimulus or subject, as well as an acquired readiness to react. 

Anxiety can be conceptualized as an unpleasant feeling of fear and apprehension, which may have physical, 

mental, emotional, and behavioural manifestations. Overviews of attitude and anxiety theories provide a 

valuable backdrop to investigations of the ways in which family, peer group, and school environment 

contribute to the attitude–anxiety relationship. Family influence on attitude formation and the development 

of anxiety has long been recognised. A study of effective parents in conflict with the law suggested that 

parental attitudes affect anxiety among their children. The relationship between parents and child is broadly 

conceived here, since parents themselves might have acquired their attitudes from their families of origin; 

for example, Hispanics who highly value family loyalty and solidarity (familism) tend to have a well-

ordered system of relationships that culminates in positive self-esteem, strong emotional support, and low 

anxiety. The role of the peer group cannot be ignored. Attitude conformity is one of the instrumental values 

inculcated in the peer group, while both social comparison and peer pressure influence the development of 

anxiety. The school environment influence on attitude and anxiety has been explored extensively in recent 

years. Research has shown that a good, pleasant environment at school can influence a student’s attitude 

towards self and others and, generally speaking, mental hygiene. Moreover, there is an increasing amount of 

literature citing the importance of peer group interaction within the school environment. 

(iii) Overview of Attitude and Anxiety 

Regarding attitude and anxiety, attitude can be defined as a settled way of thinking or feeling about 

something, often reflected in behavior. Attitudes are generally composed of cognitive, affective, and 
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behavioral components and are formed through experience and social learning. Anxiety is a state of 

apprehension and uncertainty resulting from the anticipation of a threatening event or situation. 

Magid (1996) emphasized several general and useful features of anxiety states. First, anxiety 

commonly precedes and prepares for the expression of certain types of other emotions. Second, anxiety 

presents itself as alterations in four major systems: cognitive, physiological, motoric, and motivational. 

Third, anxiety is considered an emotional system with a package of specific, interactive, change-over-time 

processes, such as information processing biases, selective attention to threat, and emotional-memory biases. 

Fourth, anxiety states arise without an identifiable, immediate source of apprehension, distinguishing 

anxiety from other emotions. Fifth, sustained anxiety may serve as a distorting lens, exaggerating real 

difficulties. Sixth, trait-like anxiety refers to an individual difference, describing a person’s level of 

susceptibility to experiencing anxiety states. Finally, individuals differ in their overall susceptibility to 

various kinds of anxiety. 

At the early stages of attitude formation, individuals hold a weak, ambient, or general attitude, which 

is not well formed, not firmly held, not rehearsed, and not easily accessible (Wang, 2020). The privacy and 

Instability properties appear at this stage. When the attitude is relatively more formed and accessible after 

the ―initial‖ stages, other properties are expected to emerge. According to this view, the target is not 

perceived or evaluated separately, but as part of an organized, general type of response. Thirteen properties 

correspond to ten general principles found to govern the three-component attitude system, which mainly 

govern how two components are related to each other rather than the strength of the attitudes. The properties 

appear to form a framework that helps explain how many of the properties of attitude stem from the relations 

between the components and the manner in which each pair of components influences the remaining 

component. 

Family Influence on Attitude and Anxiety: 

Parental influence on adolescent anxiety remains heavily researched, establishing the home 

environment as the principal vector for childhood exposure to anxiety. Family dynamics have demonstrable 

consequences on affective development, attitudes, and anxiety symptomatology; unconstructive family 

functioning can constitute a risk factor. The literature supports that attitudes constitute social representations 

which transmit intergenerationally; children consequently learn and cultivate the attitudes originally 

expressed by their parents. Communicative patterns and social-emotional guidance underpin these results. 

The family remains the primary agent of socialization and learning throughout early adolescent 

development. Attitudinal disposition is sensitive and subject to continual readaptation during this period and 

thus possesses an elevated degree of plasticity; the family is believed to lie at the crux of this effect. 

Adolescent attitudes consequently retain a significant degree of receptivity to parental influence, thereby 

substantiating the fundamental role of familial context in adolescent social and psychological development. 

(i) Parental Attitudes and Their Impact 

Parents’ attitudes towards their children’s early years of development may be persistent throughout 

an individual’s lifetime. Early parental attitudes may have a significant influence on family interaction 

patterns, affecting children’s abilities to socialize with others during adolescence. For example, if parents 

hold positive attitudes, individuals tend to exhibit symptoms of low anxiety or emotional distress. 

Conversely, early parental attitudes and family dynamics characterized by hostility, indifference, or neglect 

may lead to elevated anxiety levels during pre-adolescence. Social attitudes can be transmitted through 

socialization; attitudes towards specific issues may be conveyed to children by their parents during early 

stages of life. Thus, a child’s attitudes toward controversial issues are frequently acquired within the family 

environment. In the formation of attitudes, the family represents the primary core social group within 

societal institutions. From the moment a child is born, the manner in which parents and the family treat them 

influences their overall socialization. 
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(ii) Family Dynamics and Anxiety Levels 

Family anxiety is linked with more family dysfunction, as well as less parental acceptance and more 

parental control. Dysfunctional families are characterized by limited cohesion, poor communication, 

rigidity, and inflexibility. Adolescents who perceive their families as self-critical and less emotionally 

responsive show higher anxiety symptoms. Participating in organized sports can be beneficial in reducing 

anxiety and improving social skills, as it provides positive peer interactions and social support. 

(iii) Intergenerational Transmission of Attitudes 

Intergenerational transmission explains how parents influence the attitudes of their offspring. 

Children may develop attitudes similar to their parents through socialization and shared circumstances that 

form equivalent experiences, background, and social position. Schooling preferences provide an example 

during early socialization: mothers who expect their children to obtain high levels of schooling provoke 

delays in their offspring’s entry into family formation and parenthood. Subsequently, the timing of marriage, 

cohabitation, and first birth could differ with respect to maternal preferences for schooling. Reasoned Action 

Theory predicts that attitudes directly influence intentions. If parents convey particular attitudes to their 

children, then children will be more likely to engage in behaviors consistent with those attitudes. Family-

level variation in socio-demographic characteristics, such as income and education, generates other 

opportunities to influence offspring’s attitude formation through social environment, namely by determining 

the neighborhoods and schools that offspring typically encounter. One question that emerges is whether 

observed relationships arise from the transmission of parental attitudes or from the social context in which 

children live. To address this question, it is necessary to examine the direct influence of parental attitudes 

and the indirect influence of social context on the attitudes and behavior of offspring. 

Peer Group Influence: 

Peer groups play a critical role in attitude formation, as attitudes are socially learned and, by 

adolescence, are often derived from the peer group. Because attitude formation is a social process, and 

anxiety frequently involves social comparison, group anxieties have the potential to shape the development 

of individual anxiety. In adolescence, peer group norms can exert considerable influence over attitudes and 

behaviors, with conformity to the group's stances being a pervasive social force. Peer pressure is 

instrumental in directing adolescent conduct, frequently underwritten by a desire for acceptance and 

inclusion. 

(i) Role of Peer Attitudes 

Peers hold a position of centrality in the sociability of preadolescent and adolescent individuals. Peer 

acceptance and friendship operate as distinctly separate and unique relational systems in the social networks 

of children and youth. These systems embed children in interpersonal networks that have the potential to 

affect their social, psychological, and academic functioning. Situational and individual differences may help 

to explain variability in children’s perceptions of social success. For example, classroom peer acceptance, 

friendship, and peer victimization contribute uniquely to social adjustment. The peer group serves as a 

reference point for children’s social judgments and self-perceptions of social competence. Peer acceptance 

arises in the middle of the first grade year, following the establishment of friendship, classroom 

participation, and academic competence. No specific preference during the first six months of first grade, yet 

a lack of positive relationships and peer acceptance remain highly significant problems over time. Stable 

socially accepted children tend to be socially competent and academically achieving; those with consistently 

low levels of peer acceptance tend to be isolated, rejected, and poor performers. Children who flee the 

classroom and/or have physical or behavioral disabilities or difficulties are often nominated as friends or 

preferred playmates by the popular children; children who exhibit inappropriate social behaviors or who are 

aggressive and disruptive are typically rejected by peers.  
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(ii) Social Comparison and Anxiety 

Peckham et al. suggested that social comparison provides a rational explanation for the link between 

negative evaluation of others and high social anxiety. Individuals appraise others’ attitudes and stances 

under the presumption that others are aware of their social traits and behaviours. Lyman observed that an 

individual’s attitude derives from, and is influenced by, the opinion of a reference group. Because a 

comparison target always serves as a source of attitude formation and change, social comparison is a 

promising method to understand the influence of attitude on social anxiety. 

Social comparison orientation (SCO), a dispositional concern with how one compares with others, 

can be divided into two dual dimensions representing the direction of comparison: upward comparison 

orientation (UCO) and downward comparison orientation (DCO). UCO reflects a tendency to compare 

oneself with others perceived as superior, while DCO denotes a propensity to compare with those considered 

inferior. SCO is correlated with various social and emotional factors such as depression, anxiety, self-

esteem, and impulsivity. For example, individuals with higher SCO tend to be shy and have higher academic 

test anxiety. Both UCO and DCO are significantly associated with trait social anxiety. Accordingly, the 

effects of attitude on social comparison should be comprehended as a function of a modulation by anxiety. 

(iii)  Peer Pressure and Behavioral Outcomes 

Most teenagers value peer group acceptance more than anything else. Strong conformity to socially 

approved behavior is needed to gain entrance or maintain membership in specific peer groups. For 

adolescents, peer group approval may represent the only significant reward in a social system replete with 

unfulfilled goals, uncertain status, and contradictory social expectations. Internalizing problems (e.g., 

anxiety and depression) and externalizing behaviors (e.g., disruptive and aggressive behaviors) have been 

associated with peer group characteristics and experiences. The role of the peer group in adolescent 

psychopathology remains relatively unexplored. Adolescents may adopt negative attitudes from peers who 

engage in deviant behavior, since attitudes often mediate the link between learned behaviors and the display 

of those behaviors. Peer groups remain a powerful influence on attitude formation, with attitude change 

within the group continuing after membership is attained. Social comparison theory states that any uncertain 

or ambiguous attitude will be influenced by the expressed beliefs of valued reference groups. Anxiety may 

develop in situations where individuals compare themselves against those who possess superior abilities, 

resulting in apprehension regarding personal comparisons of worth. Unfairly low self-appraisals may 

stimulate depressive symptoms. When realized potential is important to an individual, perceived success or 

failure in reaching self-determined or externally imposed standards is significant. Cognitive and social 

consequences of attitudes within the peer group that will predict individual anxiety become significant. The 

importance of the peer group in ―fitting in‖ and ―belonging‖ remains true throughout adolescence. The 

avoidance of ostracism by the peer group creates another obvious stress factor. Uncertainty over the 

development of anxiety under normal social conditions remains a crucial concern of personality research. 

Psychosocial stress influences the functioning of the hypothalamic-pituitary-adrenocortical (HPA) axis, and 

early environment constitutes an important factor in shaping anxiety and HPA functioning during later life at 

multiple levels. Repeated exposure to social threats (e.g., peer rejection, low social status, and difficulties in 

forming social partnerships) may therefore influence the development of excessive anxiety. 

School Environment: 

The school environment is identified as a significant psychological context affecting students’ 

identities, attitudes, and  ehaviour. The attitudes that students acquire at school tend to persist and shape 

their approach to future challenges. Valcambel and Betts (1990) emphasize the importance of investigating 

the attitudes individuals adopt as they enter new stages of life, such as school entry, because these attitudes 

determine subsequent  ehaviour. School is considered the basic means by which children learn their 

culture. School teachers, as socializing agents, can exert a potent influence on children’s attitudes, although 

they sometimes unwittingly promote negative attitudes. School can also serve as a refuge when other agents 



www.nijms.com  

 

Naveen International Journal of Multidisciplinary Sciences (NIJMS)                      (155) 

are less socializing, offering friendships that influence attitudes about school and  ehaviour. The school 

environment includes climate, peer relationships, and teacher and staff  ehaviour, all of which effectively 

influence student attitudes. Changes in school climate and teacher  ehaviour can have a direct effect on 

student anxiety or facilitate a change in peer relationships. Peer group experiences at school can be 

powerful, yet the home still remains the principal agent of socialization and source of attitudes. 

(iii) School Climate and Student Attitudes 

DeMart (DeMart, 2007) found that school climate significantly affects student attitudes. Higher 

perceptions of school health correspond to better academic achievement in reading, writing, and 

mathematics, though student background and motivation also play roles. Parents’ perceptions of 

involvement differ by race; White parents view school involvement more positively than Black parents do. 

Additionally, parents lacking a high school degree tend to perceive involvement less  ehaviour . Socio-

demographic characteristics negatively predict the school’s social environment, with minority and low 

socioeconomic status groups providing more negative ratings. School climate influences psychosocial 

development across grade levels. A positive school climate fosters healthy social-emotional  ehaviour 

conducive to engagement, especially important in the self-conscious middle school years. Perceived school 

climate also affects social adjustment, with a supportive environment facilitating better functioning. Because 

boys are more likely to exhibit externalizing behaviors, a supportive climate is particularly critical for their 

social development. 

(ii) Teacher Influence on Anxiety 

Teacher support emerges as a direct contributor to adolescents’ psychological development. Within 

the school environment, such support can amplify the benefits of secure parent–child attachments, thereby 

mitigating anxiety symptoms. Educational professionals serve as influential figures who can alleviate the 

psychosocial challenges of their students through attentive guidance. Several studies overall affirm the close 

association between anxiety symptoms and the school context, emphasizing the role of teacher interventions 

in students’ well-being. 

(iii) Peer Relationships in Educational Settings 

Peer relations serve as a critical developmental context that shapes social, emotional, and academic 

adjustment. Familiar peers entering kindergarten offers a buffer from the anxieties that typically accompany 

the transition to full-time schooling. Children with a greater number of familiar peers exhibit less school-

related anxiety and maintain a more positive attitude. Satisfaction with peer relationships strongly predicts 

children’s adjustment and outlook toward the school experience. Boys reporting elevated friendship conflict 

experience classroom difficulties, school avoidance, and reduced participation when compared to less 

conflictual counterparts. Similarly, children perceiving higher levels of peer conflict demonstrate increased 

adjustment difficulties and diminished motivation to engage over time. Classroom peer acceptance, 

friendship, and peer victimization represent distinct relational systems that contribute unique variance to 

school adjustment. Positive peer relationships encourage classroom involvement, which in turn predicts 

early academic success among young children. Elevated social anxiety and low peer acceptance attenuate 

the positive effect of peer support on academic functioning, underscoring the interdependence of children’s 

within-group status and the degree to which peer relationships promote well-being. A conceptual model 

delineates the impact of classroom social experiences during the critical transition from preschool to 

kindergarten. 

Discussion: 

The analysis highlights the intertwined influences of family, peer, and school environments on 

attitude and anxiety. Families remain the cornerstone of social life and the primary venue for support and 

emotional regulation; yet in adolescence, peers and the school setting gain increasing importance. Family 

dysfunction emerges as a robust risk factor for anxiety, whereas positive family cohesion is inversely related 

to dispositional and state anxiety. Parental support and close emotional bonds also function protectively. 
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Conversely, inadequate parental availability and ongoing family conflicts contribute to heightened emotional 

insecurity and adjustment problems. Given adolescents’ partial withdrawal from parental ties during this 

period, peer influence intensifies. Peer attitudes thus exert a greater effect on attitudes; moreover, social 

comparison provides a common pathway into anxiety and reinforces peer pressure on various behaviors. The 

school constitutes a crucial social context, with the climate and community school teachers help establish 

significantly shaping attitudes. Both teacher behavior and peer relationships correlate with student attitudes, 

mood, and anxiety. Consideration of supportive versus detached school environments and the degree of 

perceived safety further elucidates these effects.  

(i) Interplay Between Family, Peers, and School 

As delineated previously, anxiety is a common mental health disorder, and factors within the family, 

peer group, and school environment may contribute to its development. Collective child-rearing practices 

intersect with the social contexts of family, peer group, and school. Parental and peer group attitudes exert 

significant influence over individuals' attitudes. The family environment plays a crucial role in shaping 

children's psychological well-being and is an essential factor in anxiety development. Other factors 

influencing anxiety include the school environment, parental education, and economic status. School 

represents the second home—a place where students spend substantial time—thus making their 

relationships, attitudes, and anxiety levels within this sphere as important as those within their families. 

Each group provides distinct services that influence the development of individuals' attitudes. These 

attitudes also play a pivotal role in the emergence of anxieties. Extensive psychological, social, and 

historical research has established that when a society's psychological structure stabilizes and its attitude 

structure harmonizes, social stability ensues. The family and peer environment are the first socialization 

agents for primary school children. According to Social Comparison Theory, individuals have a tendency to 

evaluate their abilities, opinions, and dispositional qualities. Social comparison serves dual purposes: self-

enhancement and self-verification. As noted, children and youth often emulate their parents and peer groups. 

Research indicates that if a student's perceived status surpasses that of the peer group, the student may 

experience anxiety. Furthermore, social dynamics can transform the choices and behaviors of many 

individuals within a group. This peer group effect may induce changes either through the desire for 

conformity or fear of exclusion. The consensus of group members' opinions, emotions, and behaviors 

constitutes the evidence of peer group influence on individuals. 

(ii)  Implications for Mental Health 

Mental health for adolescents is affected by the family, peer, and school environments. Parental 

even-handedness and mental health have a direct effect on a child’s mental health. A supportive extended 

family enriches adolescents’ psychological resources and mitigates emotional distress. Relationships with 

extended family benefit children’s health and well-being by providing support to mothers and extending 

decision-making ability. There is a positive association between mothers’ perceptions of instrumental 

support from extended family and children’s health. The effectiveness of extended female relatives in 

decision-making predicts the quality of health services received by children. However, the influence of 

paternal relatives on the nuclear family presents a gap in the research. Further studies are necessary to 

explore the specific relationship between extended family and the psychological well-being of adolescents 

beyond early childhood. Active parental involvement in children’s academic goals indicates benign family 

interactions. Appropriate guidance on transitions to adulthood and career development helps adolescents 

comprehend the significance of their efforts. Academic socialization and school-based involvement exert a 

positive impact on mental health, protecting adolescents from depression by bolstering confidence and 

facilitating personal identity formation. Academic socialization entails communicating the value of 

education, linking academic knowledge with social events, and establishing future occupational objectives. 

Effective parental involvement alleviates adolescents’ stress and confusion regarding schoolwork, thereby 

promoting better mental health. 
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(iii) Recommendations for Future Research 

Further investigations into the mechanisms underlying the attitude-anxiety relationship within the 

contexts of family, peer groups, and school environments are needed. Such research could examine why 

family factors exert a strong influence on anxiety and how peer groups contribute significantly to attitude 

formation. Future inquiries should explore the specific pathways by which the school environment affects 

anxiety levels. Research might also delineate the extent to which each of the three contexts—family, peers, 

and school—affects attitude and anxiety. For example, long-term longitudinal studies could determine 

whether family environments directly influence both attitude and anxiety or whether they impact attitude, 

which in turn shapes anxiety. The simultaneous consideration of family, peer, and school domains is 

important, as some contexts may mediate the effects of others. Theoretical discourse emphasizes the central 

roles of family, peer, and school environments and encourages research that maintains this integrative 

perspective. 

Conclusion: 

Anxiety is one of the most widely debated mental illnesses. A study of the attitude-anxiety 

relationship reveals the influence family, peer group and school environment exert on an individual. Family 

factors like parental attitude and family conflicts are strongly positively correlated with anxiety. Different 

dimensions of peer group, including peer attitude, peer pressure and social comparison among peer group, 

influence attitude of individuals. A person’s attitude in turn plays an important role in the development of 

anxiety in that individual. A good academic environment provides a positive ambience for learning and 

removes apprehensions and fear. Moreover, a healthy relationship between students, and between students 

and teachers, contributes to the development of positive emotions and attitude while controlling anxiety. The 

attitude-anxiety relationship is a worthwhile area of discussion and it is hoped that it will stimulate further 

research on mental health, especially on anxiety and on the factors that influence it. 
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